Introduction
The teaching of literature in English language classes is an issue that can draw mixed reactions from English language teachers. rized some arguments often cited for not using English literature in language classes. One of those arguments was the belief that English literature teaching required a zealous adherence to canonised classic texts. 117 Peter Francis and Mary Thomas (2010) echo this support for the use of more classrooms. They cite Reed (1994) in asserting that most young adults prefer to read texts written specifically for a young adult audience and featuring young adult characters dealing with young adult issues. As a writer of young adult fiction and a regular observer of young adult readers, I thoroughly agree.
The above examples highlight the fact that the trend towards using more literature Classic literature if used appropriately can be a very useful resource for EFL teachers.
The approaches to using classic literature that I have outlined below come from my teaching experiences in multicultural Australian classrooms containing chosen to focus on are William Shakespeare and Charles Dickens.
William Shakespeare
Macbeth with my very first English class in the early eighties and it proved to be a serendipitous choice. The way this unit of work on Macbeth evolved was also a good example of how following a positive class energy can be more rewarding than following a carefully considered program.
My class was a mixture of Anglo-Celtic, Italian and Greek Australians who were very unprepared for me or the eleventh century mayhem of Macbeth.
My first challenge, once we had collected the dog-eared copies of Macbeth from the library, was getting three year eight girls to volunteer to be witches. In the end, I was required to be a witch myself and recall being the only one to read out the lines d
lesson.
There were five minutes left and I was considering an early recess when one of the boys in the back row suggested that we read scene two and that he be King Duncan. I was willing to try anything and we quickly divvied up the parts. As it was almost recess, I volunteered to be the sergeant and pointed theatrically to King Duncan to start.
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The class howled their appreciation and we continued scene two to the point where the sergeant describes how Mac detail. I was developing an instinct for which parts of the story might appeal to my students.
The siren finally sounded and the class streamed out the door, happy with the lesson they had just experienced despite the fact that the first ninety percent of it had been an uncomfortable failure. The ten percent that had worked inspired me to go home that evening and begin rewriting the play in more modern, plain language.
By the end of the week, the students were bringing in costumes for the various head.
Thanks to my students and to what LeCornu and Peters (2005) describe as my
Macbeth was a hit! My approach in these lessons was simple:
Summarize the plot (Again and again!)
Recap on the previous lessons reading
Continue reading from the simplified scripts original dialogue especially if it contained passages that were particularly famous or phrases that remained in modern usage. As we read the play I discovered that one of the keys to my students engagement in the text (apart from dressing up and acting out horrific battle scenes ) was my ability as a teacher to relate the themes of the play to issues that were important to them in their lives as young adults.
The influence of other people on their behaviour and decision-making, especially peer group pressure, is a huge theme in the lives of young adults and my class found this aspect of Macbeth particularly engaging once the parallels with their own experience were made obvious.
Another approach that proved very successful was getting students to imagine modern situations where the same plot and themes could be played out. A favourite activity became the adaptation of the story to a modern school situation. him to be more ruthless in achieving his goals. Macbeth then embarks on a power trip that we all know will end badly.
Humour has a universal appeal for young adults and it is used throughout the novel. It starts with the title, which is also a good example in how meaning can be changed by shifting stress from one word to another or by the use of punctuation.
My main reason for writing Macbeth, You Idiot! was to provide an entry point to
Macbeth for a wider audience. I was especially thinking about the needs of ESL and EFL students. My intention was that Macbeth, You Idiot! could be used as either a preparatory or an alternative text for the teaching of
Macbeth.
Adapting my teaching strategies for Macbeth was driven by my survival instincts, but in doing so, I had stumbled into a constructivist approach to teaching.
Constructivism, which stems from the work of Jean Piaget, is a psychological theory of knowledge, often referred to in discussions of pedagogy. By simplifying the language in my first classes, and by setting my later version of Macbeth in an environment that was already known to the learners and, therefore, more consistent with their internal representations of the world, I have made it more likely that they will assimilate the new experience presented by the text. If readers of Macbeth, You Idiot! study the Shakespearian version later they will similarly be better placed to assimilate the experience as they already have a sound knowledge of plot, characterization and theme. This approach contrasts to the traditional reading (in the original) and analysis model, which is often shackled to the intelligence. In terms of social constructivist thinking, the problem with that approach is that most of the students, especially ESL/EFL students, are being I discovered through Macbeth that if I applied a social constructivist approach to the teaching of classic texts from the English canon they could engage all of my students in successful learning. This approach involved recognizing the uniqueness of each learner and using this as the starting point rather than the birth
of William Shakespeare in 1564. If students do not see what is happening in
Macbeth as being representative of their world they will not connect with the text.
The two keys to making Macbeth accessible and enjoyable for my students were:
Relevance -showing how the text related to their lives Scaffolding -bridging the language/knowledge gap
Charles Dickens
At the same that I was working on these approaches to Macbeth, I was also thinking about inclusive ways that I could incorporate more of the work of Charles Dickens into my teaching. Writing a contemporary adaptation was a very time consuming exercise and I looked around for other ideas.
David Copperfield and Great
Expectations. They were both classic bildungsroman novels. A bildungsroman is a way, they need to overcome some adversity and this acts as a catalyst in their development. At the start of these novels, the focus is on the protagonist as a young adult and the sorts of influences and developing habits of mind that will be crucial in the playing out of their lives. In this regard, these early chapters conform to the characteristics of a good young adult novel referred to earlier.
They contain young adult characters dealing with young adult issues. I would further contend that Dickens had the younger part of his audience firmly in mind when he wrote these chapters.
Young people read the early pages of Great Expectation, in a way that is different to an older reader. I can still vividly recall reading chapter one of Great Expectations as a young adult. This chapter is a wonderful piece of writing that captures the perspective of a young person brilliantly. The description of Magwitch holding and controlling Pip so completely and his resultant terror is palpable for a young reader. So too is the pervading sense of a young boy about to set sail into life and being more than a little scared by that prospect.
Therefore, when I was lamenting the fact many years later that I could not use
Great Expectations in the vast majority of my English classes it occurred to me
that maybe I should just use the part that spoke to me most poignantly when I was the same age as my students.
I applied the same constructivist thinking to Dickens that I had earlier applied to Shakespeare. The first issue was relevance. Our school had a strong focus on personal identity so I decided to get the students writing about their earliest memories. This before activity provided a meaningful context for the reading of the first chapter of Great Expectations.
The second issue was scaffolding. My students needed to become familiar with nineteenth century England. Fortunately, I was using an integrated approach to the teaching of English and Humanities and in Australian history at that level, we were covering the early forced migration of convicts to Australia from 1788.
There was an obvious connection between this historical study and Magwitch, the My experience is that young adults read illustrations much better than I do and they generally point out: 
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The familiar household objects Etc.
discussion of the advantages of the simple rural life over life in urban areas, which is a common the Peggotty in the written passage that accompanies this illustration can also act as a stimulus for the discussion of this aspect of language. sickly substance clinging to the latter, like green hair, and the rags of last year's handbills offering rewards for drowned men fluttering above high-water mark, led down through the ooze and slush to the ebb-tide. There was a story that one of the pits dug for the dead in the time of the Great Plague was hereabout; and a blighting influence seemed to have proceeded from it over the whole place. Or else it looked as if it had gradually decomposed into that nightmare condition, out of the overflowings of the polluted stream.
As if she were a part of the refuse it had cast out, and left to corruption and decay, the girl we had followed strayed down to the river's brink, and stood in the midst of this night-picture, lonely and still, looking at the water. (Charles Dickens, David Copperfield, 2007, pp. 555-556) 4 4 See Appendix 2 for questions/exercises for this passage.
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My classes gain a greater sense of the kind of social conditions that were breeding crime and encouraging the migration of free settlers to Australia in the early eighteenth century, from this passage than they do from history text books. We then discuss and this provides a lead in to a lesson on adjectives and later inspires some great descriptive writing from the students. The language level of the above passage may be challenging for some EFL students but the passage can be studied over an extended period or even abbreviated. 
Slumdog
Millionaire also looks at disadvantaged young people struggling to make their way in society during a period of social change. In Dickens, the period of social change is the industrial revolution whereas in Slumdog Millionaire it is globalization. These large themes provide a healthy stimulus for robust class discussion.
Conclusion
I have used classic texts in the ways discussed above because I have felt passionate about them and they have proven to be very engaging for the classes I have taught. I will conclude however, by briefly discussing some further points in their favour.
The first of these is the extent to which these classic texts are embedded in classic texts tend to confer more cultural capital than less well-known literature.
These film adaptations also provide further material for English language teachers.
Secondly, the very fact that students are studying an iconic work of literature endows a sense of affirmation. Learners generally feel better about engaging in something that is widely acclaimed to be important.
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Finally, classic texts have become so for a reason. They contain some of the most beautiful examples of the use of the English language. For this reason alone, they .
The study of classic texts in engaging ways allows students to develop their language skill while at the same time gaining an understanding of some of the cultural icons of the language they are learning. If students become inspired to read more of these classic works of literature in the process; all the better!
